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Our guiding principle is to provide a fully inclusive learning environment for all students to 
achieve their potential. In the first instance, we aim to provide this through quality first 
teaching for all our pupils. This includes appropriate differentiation for individual pupils, 
high quality resources and effective use of additional adult support where required. We 
aim to identify and break down potential barriers to learning so that all our pupils 
experience success. This does not mean treating all pupils equally; it means treating all 
pupils as individuals and ensuring they have the required provision to achieve the best 
possible progress. 

 

This SEND policy details how we ensure that the needs of all our pupils with special 
educational needs are met. 

 
When carrying out our duties towards our pupils with SEN, we implement the Special 
Educational Needs Code of Practice 2014. 

 

Principles  
 

Principles that should be observed by all professionals working with children and young 
people who have SEN or disabilities. These include: 

• taking into account the views of children, young people and their families 

• enabling children, young people and their parents to participate in decision-
making 

• collaborating with partners in education, health and social care to provide support  

• identifying the needs of children and young people  

• making high quality provision to meet the needs of children and young people 

• focusing on inclusive practices and removing barriers to learning  

• helping children and young people to prepare for adulthood 
 

Aims 
• To ensure that we take the views of the child into account when planning and 

evaluating their SEN provision 

• To develop and maintain partnerships and high levels of engagement with parents. 

• To raise the aspirations of and expectations for all pupils with SEN 

• To ensure that every child has his or her individual needs recognised and addressed 
through quality first teaching and effective additional support. 

• To ensure that all pupils have equal access to a broad, balanced curriculum which 
is differentiated to meet individual needs and abilities 

• To ensure that pupils with SEN engage in all the activities of the school alongside 
pupils who do not have SEN 

 
This policy will contribute to achieving these aims by ensuring that provision for pupils with 
SEN is the duty of all staff within the school and is a part of the continuous cycle of plan, 
assessment and review. 
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Definition of special educational needs (SEN) 
 

A pupil has SEN where their learning difficulty or disability calls for special educational 
provision, namely provision different from or additional to that normally available to pupils 
of the same age. Making higher quality teaching normally available to the whole class is 
likely to mean that fewer pupils will require such support. Such improvements in whole 
class provision tend to be more cost effective and sustainable. 

 

The school should assess each pupil’s current skills and levels of attainment on entry, 
building on information from previous settings and key stages where appropriate. It can 
include progress in areas other than attainment – for instance where a pupil needs to make 
additional progress with wider development or social needs in order to make a successful 
transition to adult life. 

 

Where a pupil is making less progress than expected, the first response to such progress 
should be high quality teaching targeted at their areas of weakness. Where progress 
continues to be less than expected the class or subject teacher, working with the SENCO, 
should assess whether the child has SEN. 

 

All those who work with children and young people should be alert to emerging difficulties 
and respond early.  

 

In particular, parents know their children best and it is important that all professionals 
listen and understand when parents express concerns about their child’s development. 
They should also listen to and address any concerns raised by children and young people 
themselves 

 

Persistent disruptive or withdrawn behaviours do not necessarily mean that a child or 
young person has SEN. Where there are concerns, there should be an assessment to 
determine whether there are any causal factors such as undiagnosed learning difficulties, 
difficulties with communication or mental health issues. 

 

The school will ensure they make appropriate provision for a child’s short-term needs in 
order to prevent problems escalating. Where there are long-lasting difficulties schools 
should consider whether the child might have SEN. 
 

Identification and assessment of pupils with special educational needs 
 
The identification of SEN is built into our overall approach to monitoring the progress and 
development of all pupils both academically and socially. This allows us to identify pupils 
who are making less than expected progress at an early stage. Inadequate progress might 
observed through: 

 

• significantly less progress made when compared to that of their peers at the same 
starting point 

• failure to meet or improve upon the child’s previous rate of progress 
• failure to close the attainment gap between the child and their peers 
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• widening the attainment gap 
 

We are aware that several factors may impact on a child’s progress and attainment, 
including having English as an additional language, attendance and punctuality, Adverse 
Childhood Experiences (ACES) and family circumstances. We do not immediately assume that 
a child has special educational needs. 

 
Special educational needs can be categorised under four broad areas: 

• Communication and interaction 

• Cognition and learning 

• Social, emotional and mental health difficulties 

• Sensory and/or physical needs 
 

We recognise that, in practice, individual children often have needs that may occur across 
more than one of these areas and that their needs may change over time. Our purpose is 
not to ‘label’ a child, but to work out what action the school needs to take. We consider 
the needs of the whole child and ensure that support is focused on individual need and 
personal outcomes rather than classification/label. 

 
Teachers are responsible and accountable for the progress and development of all the 
pupils in their class, including those who have or may have SEN and who access support 
from teaching assistants or specialist staff. 
 
The following process will be undertaken by the relevant staff where a concern is raised: 
 

 
Step 1: Early Action 

 

Point of entry 

A student may be assessed as the result of a concern raised by their parent, teacher, external 

agency. Assessment will also take place as the result of a student, with a pre-identified need, 

transitioning from school to school. 

Overview 

High quality teaching, differentiated for individual pupils, is the first step in responding to 

pupils who have or may have SEN. In identifying a child as needing SEN support the class or 

subject teacher, working with the DOSD & SENCO, should carry out a clear analysis of the 

pupil’s needs. This should draw on the teacher’s assessment and experience of the pupil, 

their previous progress and attainment, as well as information from the school’s core 

approach to pupil progress, attainment, and behaviour. It should also draw on other subject 

teachers’ assessments where relevant, the individual’s development in comparison to their 

peers and national data, the views and experience of parents, the pupil’s own views and, if 

relevant, advice from external support services. Schools should take seriously any concerns 

raised by a parent. These should be recorded and compared to the setting’s own assessment 

and information on how the pupil is developing. This monitoring should be reviewed 

regularly.  

Process Teacher DSD SENCO 

1.1 SENCO informed of suggested area of concern and start of Early Action   √ √ 
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1.2 Parental phone call for information and questionnaire sent home for 
completion 

 √  

1.3 Pupil questionnaire completed e.g. Connors, SDQ, Butler SIP, ICHS needs  √  

1.4 Round robin questionnaire to teachers regarding area of concern 
identified 

√ √  

1.5 Internal data gathered (Progress Check/CAT/Progress in 
English/Attendance/CP) 

 √  

1.6 External agencies contacted, where currently involved  √ √ 

1.7 Outcomes discussed at Inclusion meeting – (Pastoral monitoring)  √ √ 

1.8 Parental meeting to discuss outcomes (Pastoral monitoring)  √  

1.9 Plan (Targets) & Passport (Strategies) to be produced using pre 
assessment information 

 √  

1.10 Share Plan and Passport with SENCO & parents on Provision Maps  √ √ 

1.11 Professionals Around Child (PAC) meeting held to share Passport with 
teachers 

√ √ √ 

1.12 Target review dates set to monitor impact and recorded on Plan  √  

1.13 Information collated from 1.2 to 1.6 requested again for review  √  

1.14 Review discussed at Inclusion meeting – (Pastoral monitoring or SEN 
Plan implementation) 

 √ √ 

1.15 Parental meeting to review progress (Pastoral monitoring or SEN Plan 
implementation) 

 √  

 

 
 
Step 2: 
 

Point of entry 
Where it is decided that a pupil does have SEN, the decision should be recorded in the 
school records and the pupil’s parents must be formally informed that special educational 
provision is being made. Schools should take action to remove barriers to learning and put 
effective special educational provision in place. 
Overview 
This SEN support should take the form of a four-part cycle (assess, plan, do, review). 
Assessment 
Earlier decisions and actions are revisited, refined and revised with a growing 
understanding of the pupil’s needs and of what supports the pupil in making good progress 
and securing good outcomes. This will help ensure that support and intervention are 
matched to need, barriers to learning are identified and overcome, and that a clear picture 
of the interventions put in place and their effect is developed. For some types of SEN, the 
way in which a pupil responds to an intervention can be the most reliable method of 
developing a more accurate picture of need.  
Where a pupil continues to make less than expected progress, despite evidence-based 
support and interventions that are matched to the pupil’s areas of need, the school should 
consider involving specialists, including those secured by the school itself or from outside 
agencies. In some cases, outside professionals from health or social services may already be 
involved with the child. These professionals should liaise with the school to help inform the 
assessments. Where professionals are not already working with school staff the SENCO 
should contact them if the parents agree.  
 

Process Teacher DSD SENCO 
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2.1 Inclusion meeting – Plan evidence discussed that was collated 
from 1.13 and further intervention identified. May form part of 1.14 

 √ √ 

 
Plan 
Overview 
Parents must be formally notified, although parents should have already been involved in 
forming the assessment of needs as outlined above. The teacher and the SENCO should 
agree in consultation, with the parent and the pupil, the adjustments, interventions and 
support to be put in place, as well as the expected impact on progress, development or 
behaviour, along with a clear date for review. All teachers and support staff who work with 
the pupil should be made aware of their needs, the outcomes sought, the support provided 
and any teaching strategies or approaches that are required. This should also be recorded 
on the school’s information system. The support and intervention provided should be 
selected to meet the outcomes identified for the pupil, based on reliable evidence of 
effectiveness, and should be provided by staff with sufficient skills and knowledge. Parents 
should be fully aware of the planned support and interventions and, where appropriate, 
plans should seek parental involvement to reinforce or contribute to progress at home.  

Process Teacher DOSD SENCO 

3.1 Student to be identified as requiring SEN support   √ 

3.2 Parental meeting to discuss outcomes (Plan stage) May form part 
of 1.15 

  √ 

3.3 Gain parental permission for external service involvement   √ 

3.4 Plan (Targets) & Passport (Strategies) to be updated to include 
revised targets and strategies/provisions 

  √ 

3.5 Share Plan and Passport with parents on Provision Maps   √ 

3.6 Professionals Around Child (PAC) meeting held to share Passport 
with teachers.  

√ √ √ 

3.7 Target review dates set to monitor impact and recorded on Plan.   √ 

 
 
Do  
Overview 
The class or subject teacher should remain responsible for working with the child on a daily 
basis. Where the interventions involve group or one-to-one teaching away from the main 
class or subject teacher, they should still retain responsibility for the pupil. They should 
work closely with any teaching assistants or specialist staff involved, to plan and assess the 
impact of support and interventions and how they can be linked to classroom teaching. The 
SENCO should support the class or subject teacher in the further assessment of the child’s 
particular strengths and weaknesses, in problem solving and advising on the effective 
implementation of support.  

Process Teacher DOSD SENCO 

4.1 Plan to be implemented  √  √ 

4.2 Learning walks carried out to monitor implementation and 
impact 

  √ 

 
Review  
Overview 
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The effectiveness of the support and interventions and their impact on the pupil’s progress 
should be reviewed in line with the agreed date. The impact and quality of the support and 
interventions should be evaluated, along with the views of the pupil and their parents. This 
should feed back into the analysis of the pupil’s needs. The class or subject teacher, 
working with the SENCO, should revise the support in light of the pupil’s progress and 
development, deciding on any changes to the support and outcomes in consultation with 
the parent and pupil. Parents should have clear information about the impact of the 
support and interventions provided, enabling them to be involved in planning next steps.  
A record of the outcomes, action and support agreed through the discussion should be kept 
and shared with all the appropriate school staff. This record should be given to the pupil’s 
parents. The school’s management information system (Provision Maps) should be updated 
as appropriate. 
 
 

Process Teacher DOSD SENCO 

5.1 Information collated from 1.2 to 1.6 requested again for review   √ 

5.2 Information requested from external agency involvement   √ 

5.3 Review discussed at Inclusion meeting (SEN Plan monitoring or 
EHC referral) 

  √ 

5.4 Parental meeting to review progress (SEN Plan monitoring or EHC 
referral) 

  √ 

5.5 Plan/Passport adapted as appropriate or EHC referral made 
 

  √ 

 
 
Step 3: EHC Referral 
Requesting an Education, Health and Care needs assessment should be as a result of 
concerns over the progress of the child or young person in relation to achieving the agreed 
outcomes. Where, despite the school having taken relevant and purposeful action to 
identify, assess and meet the SEN of the child or young person, the child or young person 
has not made expected progress, the school or parents should consider requesting an 
Education, Health and Care needs assessment. 

Process Teacher DOSD SENCO 

6.1 Referral made in consultation with parents and child with 
evidence collated from 5.1 and 5.2 

  √ 

 
 

 
Inclusion Model 
When a pupil is identified as having SEN, we act to remove barriers to learning and put 
effective special educational needs provision in place – SEN Support. We adopt the 
graduated approach, in line with the process identified above, and identify targeted 
support within our Inclusion Model (See Appendix 1). In successive cycles the SEN Support 
received by the child is refined or revised depending on how effective it has been in 
achieving the agreed outcomes. This will be discussed and agreed within the Inclusion 
meeting where all professionals, working with the student, views will be acknowledged. 
Where a pupil continues to make less than expected progress, despite the school’s best 
efforts, and with the agreement of the child’s parents/carers; we will increase the level of 
support and involve appropriate specialists and outreach services as deemed appropriate 
as per Appendix 1. 
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Withdrawal of students receiving SEN support 
 

Some pupils will make accelerated progress and cease to require SEN Support after a 
period of targeted intervention. These pupils will be monitored for one term to ensure 
that progress is maintained and then be removed from the school’s register of SEN pupils 
if this is achieved.  
 
Admissions 
Pupils with SEN are admitted to the school on the same basis as any other child. The 
Governing Body uses the LA admissions criteria. 
 
Transition – Year 7 

 

Once the new cohort has been identified, Primary Schools are asked for specialist 
information regarding students on their roll who are identified with SEND. Any student 
who has an identified need will be provided with support to ensure a smooth transition. 

 
Students identified as having a need will enter into the 4-part cycle of ‘plan-assess-do- 
review. 
 
SEN Support (KCriteria) – How ICHS determines SEN Support Pathways 

   Category A 
   With transition information - Year 7/12 

Areas of Need  Information Required Follow-up 

All  Diagnostic Information 
Received on transfer from 
primary school and/or parent 
Outreach transfer as 
applicable 
Access Arrangements for 11+ 
examination  

Questionnaires to parent, 
classroom teacher and 
student. 
External Services Access 
Parental Meeting 
Transition Plan 
 
 
Monitor for first half term.  

 
  Category B 
  Incomplete Information/CTF transfer- Year 7/12 

Areas of Need Information Required Follow-up 

All • DOSD for transition 
raises concern over 
information received 
from primary school 
but nothing from 
parent or information 
is incomplete. 

• DOSD for Sixth Form 
raises concern over 
information received 
from student in Key 
Stage 4 

• Monitoring for first 6 
weeks of term. Review 
at the end of the 6 
weeks.  

• Discussion with DOSD 

• Round Robin to Staff 

• Parental Meeting and 
Questionnaire. 

• Follow-up discussion 
with relevant staff 

• In class observation as 
appropriate. 
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• History of SEN in 
primary  

• Initiate 1.1 and follow-
up steps. 

 
 

All CTF file drop  • Primary school follow-
up. 

• Monitoring for first 6 
weeks of term and 
follow-up 

• Discussion with DOSD 

• Round Robin to Staff 

• Parental Meeting and 
Questionnaire to 
parents and student. 

• In class observation as 
appropriate. 

• Initiate 1.1 and follow 
up steps. 

 
Category C  
In school referral 
Part 1 – Early Action once concern has been raised which is then corroborated by one of the 
following: Teaching Staff, Pastoral Staff, Support, Outreach, Parent. This would need to be 
completed prior to any action on Part 2 for identification. They would not directly be identified as 
K at this point. 

Area of Need Information Source Follow-up 

All • Referral from Staff for 
EA 

EA – 1.1  
EA – 1.2-1.5 completed by 
DOSD 
Once completed then 1.7 and 
1.8 completed by DOSD and 
DOI (SEN) 
1.10 completed by DOSD and 
DOI 
1.10-1.15 follow up 
Use of internal support 
pathways as deemed 
appropriate. 

 • Referral from Parent EA – 1.1  
EA – 1.2-1.5 completed by 
DOSD 
Once completed then 1.7 and 
1.8 completed by DOSD and 
DOI (SEN) 
1.10 completed by DOSD and 
DOI 
1.10-1.15 follow up 
Use of internal support 
pathways as deemed 
appropriate. 

 • Referral from Agency 
(usually with reports 
received) 

EA – 1.1  
EA – 1.2-1.5 completed by 
DOSD 
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Once completed then 1.7 and 
1.8 completed by DOSD and 
DOI (SEN) 
1.10 completed by DOSD and 
DOI (SEN) 
1.10-1.15 follow up 
Use of internal support 
pathways as deemed 
appropriate.  

 
Part 2 – Identification using 4-part cycle as set out in the Pastoral Mission Statement 

Area of Need  Information Source as set out 
Part 1 

Follow - up 

All  • Referral from Staff for 
EA 
• Referral from Parent 
• Referral from Agency 
(usually with reports received) 

Step 2.1 by DOSD and DOI 
(SEN) 
Step 3.1 -5 completed once 
2.1 by DOI has been 
completed  
3.6 by DOSD and DO (SEN) 
 

 
Where a student receives School Support Level 1 or 2 and there is evidence that progress has 
been made, as a result of the intervention, the student will be monitored for two terms (using 5.1, 
5.3 & 5.4). Where targets continue to be met over this period of time, it may be considered that 
the SEN support be removed. 

 

Targets are reviewed 2 times each year with parents and pupils fully involved. Students 
have a central role to play in their target setting. All SEN students will have a pupil passport 
or learning support plan. This is distributed to staff when reviewed and specialist 
information is added accordingly. 

 

From time to time students can be identified with an area of special educational need once 
they have joined the school. The school will then assess the needs to the pupil in 
accordance with the 4-part cycle as set out in this policy. 

 

Transition – Year 12 

On entry into the Sixth Form students with SEND are identified through the following three 
pathways: 

1. Internal Transfer from Key Stage 4 to 5 – if a student with SEN meets the ICHS entry 
criteria for Sixth Form then their provision and support transfers with them. This is 
adapted to focus on the different approaches that are required in the Sixth Form. 

2. External Transfer from Key Stage 4 to 5 – if an external student with SEN meets the 
ICHS entry criteria for Sixth Form then their provision is adopted with adjustments as 
appropriate to meet their needs at ICHS.  

3. Needs identified while in Year 12 or 13 will follow the same ‘Identification of SEN need’ 
process as identified above. 

Targets are reviewed 2 times each year with parents and pupils fully involved. Students have 
a central role to play in their target setting. All SEN students either have a pupil passport 
and learning plan. This is distributed to staff when reviewed and specialist information is 
added accordingly. Staff can access this through Class Charts. 
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Education, Health and Care Plans 
A small number of children with the most complex needs may need the support of an 
Education, Health and Care Plan (EHC Plan) to enable them to achieve the best possible 
outcomes. If we believe that a child’s needs require provision and resourcing over and 
above that which we make available to our SEN pupils from delegated funding, we will 
request that the Local Authority assess the child’s education, health and care needs. We will 
involve the child and their parents/carers at every stage of the assessment process. 
 

Critical Support (where a need is catered for daily) 
In certain cases, a student who has an identified need may need daily care to cater for their 
well-being. These are our most vulnerable students and those who have a designated team 
of support around them, a modified day and differentiated timetable. This involves external 
and internal provision. 
Such cases involve: 

• Those students with an identified mental health issues 

• Those students who have expressed suicidal ideation or have attempted suicide in 
the past 

• Those students who are at risk of self-harm 

• Those with life-threatening medical conditions who need to be monitored daily. 

• Students returning to the learning environment who have had long absences from 
school through trauma, mental health or illness 

• Students who require quiet time/time out and have serious issues with 
communication and interaction.
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Curriculum and learning environment for pupils with SEN 
It is the responsibility of teachers to make the appropriate adaptations to the curriculum 
and learning environment to enable pupils with SEN to access learning opportunities and 
experience success alongside their peers. Our teachers have access, via Class Charts, to a 
Student Passport that provides a clear understanding of the needs of the SEN pupils in 
their class and recommendations of a range of strategies that can be utilised to support 
pupils. They have access to the ICHS Inclusion Booklet that can enhance their understanding of the 
different needs and the supportive strategies. They can also draw on the expertise of the 
Director of Inclusion, Outreach teachers and professionals from other external agencies 
for advice as needed. 

 

Additional support for learning available to pupils with SEN 
The Director of Inclusion ensures that the school provides a range of intervention 
strategies to address the needs of groups of pupils and individual pupils within the school. 
Examples of interventions available include: A literacy programme and specialist support 
for students with auditory processing weaknesses, anger management and behaviour 
issues. Some interventions are delivered by trained Learning Support Assistants (LSAs) 
under the direction of the Director of Inclusion for Teaching and Learning. Other 
interventions are delivered by specialist outreach provision. 

 

Some pupils are supported in class for part of the school day by an LSA, either individually 
or in a small group. These pupils continue to have the same opportunities as their peers 
for learning in a group with the class teacher and the teacher remains responsible for their 
progress. LSAs understand the need to develop independence in the pupils with whom 
they work, and support is only assigned when it is needed. 

 

Support for pupils with social, emotional and mental health difficulties 
Some pupils’ special educational needs relate to social, emotional or mental health 
difficulties. Whilst some pupils display their difficulties through challenging or disruptive 
behaviour, other pupils may become withdrawn or isolated. These difficulties may reflect 
underlying mental health difficulties such as anxiety or depression. Some pupils may have 
disorders such as attention deficit disorder ADD), attention deficit hyperactive disorder 
(ADHD). We address the needs of these pupils by individual or group interventions, liaising 
with relevant outreach services and health professionals as appropriate. We have an 
allocation of time each year from the New Rush Hall Outreach Service. 
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MENTAL HEALTH AND EMOTIONAL WELL-BEING CONCERNS 
ICHS SUPPORT PATHWAY 

 

 
 
 
 
 
 
 
 
 
 
 

Step 1 - Concern
• Raised by any member of teaching staff, key worker, LSA or young person

Step 2 - Log
• Note down any concerns. Reference any specific changes to the young person or 

the way that you know them is different. Can be bullet points. Include date and 
time.

Step 3 - Inform
• Let DOSD/Inclusion/Key adult know

Step 4 - Student Interview
• Speak to young person. It is vital as that is part of the process.

Step 5 - Choose Course of Action
• Internal - check in and regular mentoring in school through Learning Mentor

• External - Emotional Well-Being and Mental Health Services

• Educational Psychologist. 

• If young person is a danger to himself or others eg. self harming, suicidial, 
withdrawn. There are several levels of this.

• Complete checklist of risk

• Consider if Child in Need/CP case.
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Interim Support for Pastoral Leads (as appropriate) 
From time to time Directors of Student Development/Pastoral Leads across the school will 
request additional support from external sources when an urgent issue arises.  
This can be for a small designated period to remove potential barriers to learning or if 
there is a level of uncertainty around what is causing disruption to learning for students. 
Support can include the following (not exclusive): 

• Classroom observation from specialist outreach services. 

• Small group work for students. 

• Staff Training 

• Attendance at intervention meetings. 
This can inform judgements for pastoral support.  
It can also be for access arrangements, special consideration or reasonable adjustments 
during public examination. Contingency plans exist for this to ensure students are given 
every opportunity to progress. This can include: 

• Temporary injury 

• Access to a scribe or word processor. 

• Onset of medical condition, which has not been known in the past. 

• Traumatic events that require specialist arrangements. 

• Liaison with external sources to provide guidance for the school to ensure 
arrangements match what is required. 

• Specialist risk assessments as required. 
 
Specialist provision, equipment and facilities 
ICHS has a learning support area, where 1:1 support is carried out. The learning support 
suite allows students to use resources and access web-based activities to support their 
learning. It is also used as a quiet space when a young person needs to take time out.  
 
If a child needs specialist equipment due to physical or medical needs, the Director of 
Inclusion will liaise with the relevant professionals to secure the equipment needed and 
arrange any training for staff as required. E.g. Physiotherapy, Occupational Therapy, 
Newbridge Outreach, SERC. Notebook PC’s are available for exams and assessments as 
appropriate. 
 

  Evaluation the effectiveness of SEN provision 
Intervention strategies are time-limited and the progress of children taking part is tracked. 
If there is no evidence that an intervention is effective, we will either adapt the 
intervention to more closely meet the child’s needs or we will plan a different type of 
support. 

 

The success of the education offered to children with SEN will be judged against the aims 
of this SEN policy and student progress both academically and socially. The SEN policy will 
be reviewed annually, and the Governing Body’s Annual Report will report on the 
implementation of the policy. 

 

Assessment and review of student progress with SEN 
We have robust tracking systems for monitoring the progress of all our pupils, including 
those with SEN. Review meetings are twice a year and attended by the Director of 
Inclusion for Teaching and Learning, DOSD/HOSD, parents and pupils at which action is 
planned to address any lack of progress identified. 
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The ‘assess-plan-do-review’ cycle ensures that we match provision closely to each child’s 
needs and that we respond quickly to any evidence of inadequate progress. 

 

The progress of SEN pupils in relation to the objectives in their Statement of Special 
Educational Needs or the outcomes in their Education, Health and Care Plan are reviewed 
annually. A child’s objectives or outcomes are broken down into smaller steps and 
recorded on the child’s Individual Education Plan. These short- term targets are reviewed at 
least termly. We involve the child and family fully in the planning and review process. 

 
Roles and responsibilities 
Provision for pupils with special educational needs is a matter for the school. However, 
some key individuals have areas of responsibility: 

 
Governing Body 

• to ensure that the necessary provision is made for any pupil who has special 
educational needs 

• to consult the local authority and the governing bodies of other schools when it 
seems to be necessary or desirable in the interests of coordinated special 
educational provision in the area as a whole 

• to ensure that parents are notified of a decision by the school that SEN provision 
is being made for their child 

• to ensure that pupils’ needs are made known to all who are likely to teach them 

• to ensure that teachers in the school are aware of the importance of identifying, 
and providing for, those pupils who have special educational needs 

• to ensure that a pupil with special educational needs joins in the activities of the 
school together with pupils who do not have special educational needs, so far as is 
reasonably practical and compatible with the child receiving the special 
educational provision their learning needs call for and the efficient education of 
the pupils with whom they are educated and the efficient use of resources 

• to review the SEN policy annually and to report annually on the allocation of 
available resources and the success of the policy in meeting 

• to appoint a member of the Governing Body to have special responsibility for SEN 
within the school who will meet on regularly with the Director of Inclusion and 
conduct visits to the school to review the provision and it’s impact 

 

The Headteacher 

• to manage all aspects of the school’s work, including provision for pupils with SEN 

• to keep the governing body fully informed 

• to work closely with the Director of Inclusion to seek out and share best practice 

with the LA and other schools 
 

The Special Educational Needs Co-coordinator 
The Special Needs Co-coordinator is currently Ms Warnock. She is in school full time. Her 
key responsibilities include: 

 

• to work in collaboration with the Headteacher, school governors and staff to 
develop a clear strategic direction for SEND 

• to oversee the day-to-day operation of the school’s SEN policy 
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• to coordinate and develop high quality provision to meet the needs of pupils with 
SEN 

• to work in partnership with parents/carers of pupils with SEN to develop and 
review effective support for their child 

• to work with teachers to monitor the effectiveness of interventions and the 
progress made by pupils with SEN 

• to liaise with professionals from outside agencies, such as Educational 
Psychologists, Outreach Services, Health and Social Care professionals, and 
independent and voluntary bodies, ensuring that appropriate referrals are made 
and strategies are implemented 

• to liaise with other schools to ensure that pupils make smooth transitions between 
school placements 

• to work with the Headteacher and school governors to ensure that the school 
meets its responsibilities under the Equality Act (2010) with regards to reasonable 
adjustment and access arrangements 

• to promote the inclusion of pupils with SEN in the school community, ensuring they 
have access to the school’s curriculum, facilities and extra-curricular activities 

• to ensure that the records of pupils with SEN are maintained and kept up to date. 

• to support and advise teachers about differentiated teaching methods appropriate 
for individual pupils with special educational needs 

• to coordinate the effective deployment learning support assistants, providing 
support and training as needed 

• to contribute to the in-service professional development of staff in relation to SEN 

• Line Management of LSAs. 
 

Teachers 

• to provide Quality First Teaching for all the pupils in their class 
• to provide for the individual needs of all their pupils, adapting their teaching and 

the learning environment as appropriate 

• to be accountable for the progress of all their pupils, including those who receive 
additional support from learning support assistants and specialist teachers 

• to work with the Director of Inclusion to monitor the effectiveness of 
interventions and the progress made by pupils with SEN 

 
Learning Support Assistants 

• to support pupils with their learning under the direction of the class teacher and/or 
the Director of Inclusion for Teaching and Learning, implementing strategies 
recommended by the teacher, and professionals from external agencies 

• to develop the independence of the pupils with whom they work 

• to provide feedback to the teacher and/or the Director of Inclusion on the 
progress of the pupils with whom they work to inform planning and review 

 

Arrangements for training and staff development 
The school makes an annual audit of training needs for all staff considering school priorities 
as well as personal professional development. The school is allocated funding from the 
Standards Fund each year that it may use to meet identified needs. Support is given to 
Newly Qualified Teachers and other new members of staff. 

 

Arrangements for partnership with parents 
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We recognise the importance of working in partnership with parents. Parents hold key 
information and have knowledge and experience to contribute to the shared view of a 
child's needs and the best ways of supporting them. All parents of pupils with special 
educational needs will be treated as partners and supported to play an active and valued 
role in their child’s education. 

 
We will always tell parents when their child is receiving help for their special educational 
needs and will involve them fully in planning and reviewing any SEN provision. Parents of 
any pupil identified with SEN may contact the Parents in Partnership Service of Redbridge 
for independent support and advice. 
 
Pupil participation 
Pupils and young people with special educational needs often have a unique knowledge 
of their own needs and circumstances and their own views about what sort of help they 
would like to help them make the most of their education. They will be encouraged to 
participate in the decision-making processes, including the setting and evaluation of 
targets. We are committed to developing more person-centred ways of working to make 
it easier for our SEN pupils to express their views. 
 

Storing and managing information 
Refer to the Data Protection Policy and GDPR guidelines. 

 

Links with other mainstream schools and special schools 
Advanced planning for pupils in Year 6 is essential to allow a smooth transition to 
secondary school. The Director of Inclusion will liaise with the relevant counterpart of the 
Primary School to ensure that effective arrangements are in place to support pupils at the 
time of transfer. 

 

When pupils move to another school their records will be transferred to the next school 
within 15 days of the pupil ceasing to be registered, as required under the Education (Pupil 
Information) Regulations 2000. 

 

Links with other agencies and voluntary organisations. 
 

External support services play an important part in helping the school identify, assess and 
make provision for pupils with special education needs. The school receives regular visits 
from the nominated Education Welfare Officer for the area. The Director of Inclusion works 
closely with the Educational Psychologist assigned to the school and meets with her at the 
beginning of each term to plan her work in the school for the term. 

 

Other agencies and outreach services that the school works with include: 

• Special Education Teaching and Training Service (SEATTS) 

• Educational Psychology Service 

• SERC (special Education Resource Centre) 

• Early Years Advisory and Support Service 

• Emotional Well-Being and Mental Health Services (EWMHS) – Redbridge. Formerly 

known as Child and Adolescent Mental Health Services. 

• Redbridge Child Development Centre 

• Virtual School for Children Looked After 

• Social Care services 
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• You and Me Counselling Services (funded through various means) 

• Family Support Workers 

• School Health 

• Evolve and Adapt Mentoring 

• Lifeline Mentoring 

 
Complaints procedures 

 
The schools’ complaint procedures can be found on the school website. 

 

Under the Children and Families Act 2014 parents may seek advice on resolving 
disagreements with the LA and/or the Independent Mediation Service. The school will 
make further information about this process available on request. 

 

Local Offer 
 

Further information on Model School’s arrangements for supporting pupils with SEN can 
be found in the school’s Local Offer which can be accessed via the FIND website: 
http://find.redbridge.gov.uk. Our School Local Offer forms part of the local authority’s 
Local Offer, which is also available on this site and provides information for parents/carers 
on SEN services available within Redbridge and neighbouring boroughs. 

 

Legislation and guidance relevant to this policy 
 

Children and Families Act 2014, Part 3 
Educational Needs and Disability Code of Practice: 0 to 25 years 2014 
Equality Act 2010 
Education Act 2011 

 

Related school policies 
 

Equality Policy 
Accessibility Plan  
Health and Safety Policy 

  Support of Medical Needs in School Policy  
  Disability Policy  
  Access Arrangements, Special Consideration and Reasonable Adjustments Policy 
  Special Consideration Policy 

http://find.redbridge.gov.uk/

